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ABSTRACT

WAYS TO PROMOTE LITERACY
by
Heidi Lynn DeSteunder
May, 2000

The process by which literacy develops in children and ways to promote
literacy development were studied. The review of related literature showed
support that children's literacy development begins in infancy, that it develops
through a set of stages, and that active involvement of parents and caregivers
does promote literacy development. A handbook for parents of children from
preschool through elementary school was created. The handbook includes a
continuum of literacy development and activities to encourage its growth.
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Chapter I

How do children learn to read and write and what roles do adults play in
their learning process? These questions are the inspiration of this project.
As a teacher and a parent I experience first hand that children's literacy
skills develop naturally when parents create a learning environment at home.
Family activities such as reading stories, writing letters, drawing pictures, and
playing games promote literacy development while seeming part of a family's
daily routine. It is my bias that 'practice makes perfect'. Children will learn to be
readers when they are read to. Homes where parents read and discuss ideas,
where books, magazines, and newspapers are plentiful, produce the best
readers (Healy, 1987). Children will learn to write when they see the writing
process modeled and when they a;e provided opportunities to practice writing.

Problem Delineation
Yale University School of Medicine neuroscientist and Professor of
Pediatrics, Dr. Sally Shaywitz has conducted extensive research on how the
brain processes information. She claims that since reading is a recent
development it is not instinctive like speaking and that the brain's neurocircuitry is
not set up to allow us to read, but the capacity is there (D'Arcangelo, 1999). In
other words, unlike speaking, reading is not instinctive and it will not develop
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(
without formal training. There is other evidence that positive parental verbal
interactions are important factors in literacy development (Healy, 1987). Some
parents might share anecdotal stories of how their children started to read and
write with minimal parental involvement, however a look into their home
environment might reveal that these same parents influenced their children's
literacy by involving them in a wide variety of play and everyday activities that
involve language (Burns, Griffin, & Snow, 1999).
With Dr. Shaywitz's research in mind, combined with the importance of
parental involvement in literacy development, there is strong evidence that
parents can promote literacy development. The problem is that there are some
parents who are not aware that they can and do make a difference in their
children's literacy development therefore they do not utilize the skills that would
enable them to foster their children's literacy development through play and
everyday activities.

Purpose of the Project
The goal of this project was to create a literacy handbook based on the
most current research that would prove useful to parents. The handbook would
include a suggested list of activities to promote literacy development in the home.
The activities would allow children to explore reading and writing within the
familiarity of the home environment that would bridge success in school.
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Limitations of the Project
This project does not include information concerning literacy development
in non-English, limited-English populations, or those cultural groups that come
from a different cultural context nor does it include special populations (e.g.,
learning disabled or gifted).

Definition of Terms
Alliteration: The repetition of the same initial consonant sound in two or more
lines of speech creating a poetic or rhythmic flow.
Decontextualized: Rethinking the meaning of a word or idea.
Emergent Literacy: The gradual development of reading, writing, and speaking.
Literacy: The relationships among language- reading, writing, speaking and
learning.
Malleability: Ability to be shaped, influenced, or altered.

Chapter II

Review of Related Literature

Overview
The following review of literature is related to literacy development and will
support the premise that children exposed to daily literacy experiences progress
through a continuum of literacy stages.

Literacy: Infancy to Early Childhood
The most important period of literacy development is birth through age
eight (NAEYC & IRA, 1998). During the first months and years of life, children's
experience with language and literacy can begin to form a basis for their overall
literacy development (Burns, Griffin, & Snow, 1999; Teale, Sulzby, 1986).
During these influential years children are exposed to a variety of stimuli. They
are cuddled, soothed, talked to, and played with. Infants observe and are aware
of their surroundings. They will often imitate mannerisms of those with whom
they have an intimate relationship. Talking with infants from birth initiates a
'natural' modeling of speech (Cullinan, 1992). Children imitating adult behavior
supports a hypothesis that encouraging children to read and write should occur
just as naturally as encouraging them to talk. Exposing infants to written
language can begin before infants can sit up by themselves (Trelease, 1989).
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Reciting a nursery rhyme, playing pat-a-cake, or holding them in a lap and
reading a cloth storybook are a few ways to promote literacy (Cullinan, 1992).
The process of learning to read and write is similar to the process of
learning to walk yet beginning readers and writers are treated quite differently
than beginning walkers. Parents take note when their infants roll over the first
time. Crawling is a major milestone and babies' first steps are praised. All are
instantly baby book memories. This is not always the case when children are
learning to read and write. Scribbling is often overlooked as an emerging form of
conventional writing practices when in fact children are experimenting with print
and learning a great deal as they scribble. Scribbling is a first step toward writing
and being read to is the first step toward learning to read (Schickendanz, 1986).
It is not until children actually form a crude representation of a letter that many
parents recognize it as writing.
When children retell a favorite story by memory they are exhibiting
beginning reading skills (Cullinan, 1992). Reading and rereading a favorite book,
which may become cumbersome for parents, actually promotes literacy
development (Schickendanz, 1999). To encourage the natural development of
reading and writing parents must make books available to their children, read to
their children, let their children see them read, allow their children to explore with
print from a very early age, and praise every attempt to read and write (Cullinan,
1992; Graves, & Stuart, 1985).
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Promoting language development (which includes reading, writing, and
speaking) is imperative. Daily experiences with language may enhance
children's ability to perform literary tasks. Some research suggests that early
language acquisition is not instinctive, but with constant literacy exposure the
brain begins making paths allowing us to learn to read and write. These
pathways are like circuits- the more they are used; the more they become
reinforced (D'Arcangelo, 1999). If this research is correct, it is imperative to
saturate children with reading and writing experiences. Another study (Dana
Alliance for Brain Initiatives, 1996) proves the importance of promoting language
immersion: from infancy through about age ten, brain cells not only form most of
the connections they will maintain throughout life, but they retain their greatest
malleability.

Literacy: Early Childhood- Ages Two to Five
Very early in life, children begin the process of learning to read and write.
They recognize and are able to identify logos, labels, learn to use symbols, and
can identify letters of the alphabet that have meaning to them. They pretend to
read stories, pretend to write, and tell stories that exhibit literate traits (Nelson,
Denham, Deringer, Fifield, & Skogerbue, 1999; NAEYC & IRA, 1998; Chall,
1983). In essence children learn literacy by reading and rereading their favorite
books or using invented spelling to reconstruct their knowledge of the written
language. Being read to plays a special role in the literacy development of young
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children. Reading to children every day develops a feel for the patterns, flow,
and nature of written language. They recognize the predictability of words. The
ability to form concepts from books, print, and reading emerges (Nelson,
Denham, Deringer, Fifield, & Skogerbue, 1999).
Children's experiences during early childhood not only influence their later
functioning in school but also can have effects throughout life. When they do not
have early literacy experiences, such as being read to regularly, their success in
learning to read is affected accordingly (Bredekamp & Copple, 1997).
Reading and writing develop concurrently and interrelatedly in early
childhood, however many children begin "writing" first because writing is easier to
learn (Nelson, Denham, Deringer, Fifield, & Skogerbue, 1999). Around age of
three, children often try to create and organize marks to look like writing. It can
take several years for children to learn how to make their individual marks to
resemble standard alphabet letters (Schickedanz, 1999).
Around age four, the most common age for an expressed interest in
written language, children often ask questions like, "What does that sign say?" or
"Where does it say that?" An interest in writing may become visible, evidenced
by requests and questions like; "Make me my name," and "How do you make a
'b'?" (Durkin, 1980). Children actively seek to make sense of the writing system
using the knowledge at their disposal. This is why prealphabetic readers choose
some salient visual characteristics of the printed word (Treiman & Rodriguez,
1999).
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Two and three year old children rely heavily on illustrations when retelling
a story. It is around age four that children acquire the basic knowledge about
print, such as the sounds of initial letters, and they begin to take notice the letters
on a page. This realization leads to children begin using the print to retell familiar
books (Schickedanz, 1999).
Early readers rely heavily on their knowledge of language and the world
(Weaver, 1994). This knowledge is aided greatly by intuiting the predictable
structures usually characterized through stories, poems, and songs which young
children enjoy (Holdaway, 1984). Rhymes provide children with the predictability
that is important in their development and understanding of language and
, literacy. Sensitivity to rhyme through exposure makes a direct contribution to
reading, probably by helping children group words with common spelling patterns
(Bryant, Maclean, Bradley, Crossland, 1990).

Literacy: Ages Five to Nine
Learning to read and write is developmental and a multifaceted process
that requires a wide variety of instructional approaches (NAEYC & IRA, 1998).
By the time children arrive in school, they have learned language but they have
not learned about language. Without a solid foundation of literacy knowledge
and skill, children have considerable difficulty benefiting from the instruction
provided by first grade teachers (Durkin, 1980). Oral language, alliteration, and
rhyming probably set the stage for the development of language sensitivity at the
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phonemic level. This knowledge enables children to spell words or know what to
do with the series of sounds they end up with after sounding out letters in a
printed word (Schickedanz, 1999).
Many five and six year olds are eager to read. They can hold a book
correctly, turn the pages, and can recognize the front of the book from the back.
They can focus on the print of the story but uses illustrations to tell stories.
Within the context of a story five year olds are able to recognize familiar words.
When guided, they have the ability to connect books read aloud to their own life
experiences. Children begin viewing themselves as writers. An understanding of
sound-symbol relationships emerges around age five (Campbell-Hill & Miller,
1998). By six years old, children can print their name, the letters of the alphabet,
and other familiar words in uppercase and lowercase letters from left to right with
few reversals. The shift from using pictures to convey a story to using words to
support a picture also occurs at this age (Bennett, Finn, & Cribb, 1999).
By age seven or eight, many children have advanced to reading simple
stories and they can predict what will happen next in a story. They begin using
strategies to decode while reading (e.g., context clues, phonics, illustrations) and
can accurately read single-syllable and most two-syllable words (Bennett, Finn, &
Cribb, 1999). Seven and eight year olds have the ability to read and follow
simple directions. They should be reading independently at least ten minutes a
day at home. Writing a recognizable sentence should be prevalent by age seven
(e.g., starting with a capital, ending with a punctuation mark, and using phonetic
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spellings). Being able to write brief compositions with a beginning, middle, and
end should appear by age eight. Writing is legible (Campbell-Hill & Miller, 1998).
Children, ages eight and nine, are making the shift from learning to read to
reading to learn. They can independently read chapter books- both fiction and
non-fiction, can read information to answer who, what, where, when, and why
questions, and can use order systems such as alphabetizing and the table of
contents to locate information. Eight and nine year olds are developing the ability
to write paragraphs with a central idea, a topic sentence, and supporting details.
They begin to identify the strengths of a writer and can self edit their own writings
with guidance (Hirsch, 1996; Campbell-Hill & Miller, 1998).

Adult-Child Interactions
Nature has given children unique faculties. Adults must work with these
faculties to increase literacy. Nurture will determine how children's natural gifts
will unfold and how they will grow (Bennett, Finn, & Cribb, 1999). Children will
progress in reading and writing when there are adult-child (or sibling-child)
interactions involving literacy--when children independently explore written
language and when observations of others using written language are made
(Teale & Sulzby, 1986).
Before they ever start school, children learn much about reading by
observing the reading that occurs in their families. For better or for worse,
parents are still the most influential teachers their child will ever have. Parents
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teach by reading and writing to their children, and by modeling problem solving,
writing, and reading (Graves, & Stuart, 1985). Parental involvement is a critical
factor of reading success:
Four aspects of the home environment of nearly every
"early reader" are: the child is read to on a regular
basis, a wide variety of print is available, paper and
pencil are readily available for the child, the people in
the child's home stimulate the child's interest in
reading and writing by answering endless questions,
and praising efforts at reading and writing (Trelease,
J., 1989).

Early parent-child interactions around books contribute to literacy and
language development. By reading a book five, twenty-five, or seventy-five
times, children are provided with exposure to more complex and elaborate
decontextualized language than almost any other kind of interaction.
Books, with writing styles like those in the Dr. Seuss series, are wonderful
tools to use when children are learning to read. Reading these stories to children
can increase their sensitivity to the individual sounds of language because the
language in these books are often organized to make individual sounds in words
stand out and be noticed (Schickedanz, 1999). The ability to understand and to
produce decontextualized language may be the most difficult and most crucial
prerequisite to literacy (Snow & Ninio). Parents can involve children in a wide
variety of play and everyday activities that entail language (writing a grocery list,
playing store, or baking are a few examples) thus influencing children's literacy
development (Burns, Griffin, & Snow, 1999).

Although parents can enrich
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children's lives and promote their literacy and language indirectly by providing
access to other people and activities, families remain most effective in literacy
development when they function directly as educating agents (Burns, Griffin, &
Snow, 1999).
Literacy processes are enhanced through oral language interactions, the
books that children read and books being read to them, the writing that children
do themselves, and the contexts in which literacy events, and activities occur
(Heibert & Raphael, 1998). Children learn by attempting to replicate what they
believe accomplished readers do. Opportunities to see models of conventional
writing and to use written language move the child in the direction of conventional
literacy. And they need to be repeated (Mates & Strommen, 1995). As children
explcre their literate environment, they develop their roots of literacy (Goodman,
1980).

Reading is a Social Experience
We are social creatures and reading is a social experience. Without
others there would be no need for language be it speaking, writing, or reading.
Children cannot be taught to speak by locking them in a room filled with tape
recordings. They need to interact with others in order to find meaning in
language (Trelease, 1989). Very young children correctly view reading as a
social behavior, inextricably related to a variety of interpersonal contexts (Mates

& Strommen, 1995). As children gain greater experience with written language in
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connected discourse, they begin to realize that print is a communication device.
Literacy development takes place, no doubt, in a social environment (Teale &
Sulzby, 1986).
Children act energetically, intelligently, perceptively, and out of their
interest, creating a means of communication and representation (Kress, 1997).
Young children need literature, and as listeners or emergent readers, they
depend upon adults to explore and enjoy these books with them. These
experiences with literature will reverberate throughout their lives and as a result,
when they are adults, they will feel pleasantly obliged to introduce the next
generation of children to the world of literature (Jalongo, 1988).

Conclusion
In summary, children learn to read and write naturally when provided with
early exposure to language, and print. Reading and writing will not develop
naturally without regular and active interactions with print (NAEYC & IRA, 1998).
To begin on the lifelong journey that the tools of reading and writing permit,
young children must participate with literacy in meaningful ways (Hiebert &
Raphael, 1998). Children often acquire considerable knowledge of what and
how to read as a function of informal experience in recognizing and reading
words, spelling, printing, and being read to (Teale & Sulzby, 1986).
Social interaction is a vital part of emergent literacy; the need to
communicate drives our need to read, write, and speak. Children, at any age,
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can function at various phases along the continuum of emergent literacy.
Families that read together and that do other activities together are promoting
literacy development (Trelease, 1989), thus enhancing children's ability to
progress swiftly along the continuum.

Chapter Ill

Procedure

This project was created as a resource for parents. A brief chart of the
various stages of literacy development was created. Simple activities, which
promote literacy development, were included so those parents who were
interested could make the connection as to why certain activities were
recommended.
The process of gathering information to complete the project was largely
informal. Literature related to literacy development was reviewed. In addition to
the reading of literature, information gained from graduate courses and parent
education opportunities provided by Bates Technical College Home and Family
Life were applied to the project.
Life experiences were an important factor in both the conception and
creation of Activities to Grow On. Parental and teacher insight combined with
information on stages of literacy development from the Tacoma Public School
District provided insight into the creation of the Literacy Continuum portion of the
handbook. Knowledge gained as an elementary teacher coupled with parenting
skills provided the information necessary to create the actual activities. Each
activity in the handbook had been applied in a home setting of two elementary
age boys. Implementation of activities has been an ongoing process for the past
seven years.
15
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Forward
The purpose of this handbook is to encourage parents to promote literacy at
home. The activities in the handbook are designed to be simple and to be a
natural extension of daily routines. Activities are developmentally appropriate.
For the sake of organization and consistency masculine pronouns and feminine
pronouns will be alternated throughout this project. The use of such pronouns
is not intended to suggest specific gender bias.

•
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Introduction
Being a parent is an incredible responsibility. This fact becomes evident
while holding a newborn infant in your arms and realizing truly how dependent
she is upon her parent for survival. As your child grows her social, emotional,
and academic development can be directly linked to how her parents chose to
raise her.
A child is similar to a chunk of clay waiting to be shaped. Artists can leave
the clump of clay alone or they can shape it into a masterpiece. Likewise parents can let nature take its course with their child or they can nurture the child to
become the best person possible. When parents talk with their child they are
molding her into a linguist. While reading with her they are forming her to become a reader. Parents model behaviors that their child will imitate .

•

•

Nurturing your child academically can be a challenge. As parents it is easy
to fall into the trap of excusing your child from reading because you never liked
to read. A child must be provided with the opportunity to explore every avenue
in literacy development. Learning to read and write is not that easy, and if a
child does not practice reading and writing she will have difficulty getting better.
Learning to read and write can be compared to learning to ride a bike. To
begin, you must provide your child with the 'tools' necessary to learn: a tricycle
or training wheel bike. Next, you show her how to move the pedals and steer.
After the basics are taught, you allow your child to practice a while (some
children need longer practice times). Eventually your child has practiced
enough that she is ready to learn the process of riding a two wheeler. Your
child will probably be like most- she won't just hop on a two wheeler and go.
She will need coaching. You will probably teach her to pedal and steer while
you help balance her. When you feel she is steady, you'll probably let go but
you will be there 'just in case' she falls. When your child does fall, you will encourage her to get back on the bike and try it again. With practice your child will
become a pro .

•

•
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Learning to read and write, like learning to ride a bike, requires certain
'tools'. Books, paper, pencils and crayons are necessities. Allowing your child
time to practice comes next. Read stories on a daily basis with her and provide
opportunities for her to write (scribble). Your child will need a few years to
practice the process of reading and writing just like she may need a few years
to practice riding a tricycle or training wheel bike. Scribbles will eventually take
shape into letters and words. She'll learn the sounds of certain letters, and with
coaching she will learn to combine letter sounds to form words. By the middle
to the end of third grade your child will have practiced reading so much that she
is now able to read books for enjoyment and information. She will be able to
put her thoughts into words using a complete sentence. Literacy skills will
eventually become second nature- just like riding a bike!

•
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Literacy Continuum
Ages 2 to 10 years old
The following literacy continuum is a brief oveiview of what to expect from
your child at various ages (refer to the Tacoma Public School's Primary Reading and Writing Continuum for a complete guide). Remember that your child is
unique and the age at which he or she progresses through literacy stages may
vary. Your child will probably progress rapidly through the initial literacy stages
and then spend more time at the more complex literacy stages.

Literacy Continuum Ages 2 to 5 years old
Literacy Stages- What many children do ...

Age

2 to 3 years •

•

•
•
•
•
•
3 to 4 years •

•
•

•
•
4 to 5 years •

•
•

•

•
•
•
•
•

Listens to stories being read
Enjoys looking at picture books
Can turn pages of books
Can name objects in books
Scribbling begins to resemble conventional writing
Asks 'why' questions
Listens to stories being read
Retells stories
Makes up stories
Can write various letters of the alphabet (letters are not usually
uniform and are commonly written backwards or upside down)
Can draw shapes such as circles and squares

Listens to stories being read
Enjoys 'reading' independently
Holds books correctly, turns pages, and knows the front from
the back of a book
Uses illustrations to tell stories
Makes up stories and can dictate ideas
Recognizes own names and other familiar names
Drawings represent people, animals, and objects
Can label and add words to pictures

•
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Literacy Continuum Ages 5 to 7 years old
Literacy Stages- What many children do ...

Age

5 to 6 years •

I

•
•
•
•
•
•
•
•
•

•
6 to 7 years •

•

•
•

•
•
•
•
•
•
•
•
•
•

•

Listens to stories being read
Pretends to read and enjoys 'reading' independently
Focuses on print but still uses illustrations to tell stories
Memorizes familiar and pattern books
Knows most letter names
Knows some letter sounds
Recognizes some words in context
Copies names and familiar words
Uses uppercase letters most of the time
Attempts to phonetically sound out words with guidance
(relying on the beginning consonant sound or the most obvious
sound)
Writes words to support pictures
Listens to chapter stories being read
Reads stories with word patterns
Begins to read independently
Focuses on print read stories
Can read words when pointed to with finger (tracking)
Knows most letter sounds
Recognizes familiar (sight) words
Begins to use letter sound knowledge to sound out words
Writes names and familiar words
Uses upper and lower case letters interchangeably
Phonetically sounds out words using beginning, middle, and
ending sounds
Matches letters to sounds
Writes from left to right and from top to bottom

•
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Literacy Continuum Ages 7 to 9 years old
Literacy Stages- What many children do ...

Age

7 to 8 years •

•
•

•
•

•
•
•
•
•
•
•
•
•

•

8 to 9 years •

•
•
•
•

•
•
•
•
•

•

Listens to chapter stories being read
Reads early reader books (some simple; some more difficult)
Begins to read silently
Reads independently for 15 minutes
Self-corrects when reading
Uses phonics clues, sentence clues, context and illustrations
to read
Recognizes many familiar (sight) words
Retells a story using beginning, middle, and end
Reads and follows simple directions with guidance
Uses phonetic spelling to write independently
Begins to use description and details in writing
Forms most letters legibly
Experiments with capitals and punctuation
Notices mistakes with guidance

Enjoys listening to chapter books
Reads beginning chapter books and more advanced chapter
books
Reads with fluency and expression
Silent reads for 20 to 30 minutes
Follows written directions
Reads for information
Develops vocabulary through reading
Uses table of contents and alphabetizing (ordering systems) to
locate information with guidance
Writes using complete sentences and conventional spellings
Writes to tell a story or make a point

•
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Literacy Continuum Ages 9 to 10 years old
Literacy Stages- What many children do ...

Age
9 to 10
years

I

•
•
•
•
•
•
•
•
•
•
•

•

•

•
•

Enjoys listening to chapter books
Reads chapter books
Reads most material with with fluency and expression
Silent reads for 30 to 40 minutes
Recognizes different types of literature (e.g., fiction, nonfiction, poetry, folk tales, fantasies, mysteries, plays)
Develops vocabulary through reading
Uses various reading strategies independently
Follows written directions
Uses ordering systems and reference guides to locate information
Writes organized fiction & non-fiction stories with distinct beginnings and endings that maintains central ideas throughout
the piece
Organizes ideas in a logical sequence
Uses a variety of simple and compound sentences
Begins to develop paragraphs
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Shaving Cream Fun
ages 3 to 7
Literacy Skills Enhanced: letter-sound recognition & letter formation skills

Materials needed:

shaving cream
a smooth surface (a cookie sheet works nicely)

Most children love to use their hands to play with things. Shaving Cream Fun is a
tactile activity that provides your child with this opportunity.
How to play (ages 3 - 5): Smooth shaving cream onto a smooth surface. Say the
name of a letter (or its sound for a child who already knows how to make the letters)
and have child write the letter with his finger in the shaving cream (you may need to
model how to shape the letter first for a younger player- he may trace over your letter or copy one of his own). Erase the letters by running hand over the shaving
cream and start over again.
Ages 6 & \!P.
Practice writing lowercase letters.
Say the sounds of certain letter blends (e.g., sh, ch, th, wh) and have the child write
the blends into the shaving cream.
Write words used a lot such as where, to, stop, go, there, would.
Practice spelling words that rhyme (word families): e.g., bold, cold, fold, gold, hold,
mold.
Practice writing classroom spelling words into the shaving cream.
Have your child give you words randomly picked out of a story or dictionary to spell
into the shaving cream.
Variation
Instead of using shaving cream, fill a shallow tub (that has a lid for storage) with salt
or rice. Do shaving cream activities.
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Treasure Hunt
Ages 4 & up
Literacy Skills Enhanced: following directions, decoding skills, word
recognition
Materials Needed:

paper and pencil

Send your child to the end of the house and back again for a hug, kiss, or simple
treat!
Write a clue to your child that sends her to her next clue. Continue linking the clues
together until they end up at the treasure. Make sure to stand by to help her read
your clues. See the sample below:
Note written in an envelop addressed to child:
Dear Susan,
It's time for you to get on the run
Follow these clues and prepare for some fun.

Clue 1
Take two paces right,
Then two paces back.
Head to the kitchen,
To the spice rack.

Clue 2 (hidden near the spice rack)
In the living room is where I camp,
Perhaps you'll find me near a lamp.
Clue 3 (hidden near a lamp)
In this room you'll find a bed,
I'm hidden near where you rest your head.
Under a pillow you can have a candy treat or another note directing them back to
the note writer for a hug and kiss.
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Message Board
Ages 4 & up
Literacy Skills Enhanced: sound/symbol relationship, letter & word
recognition, letter formation
Materials Needed: white board, white board pens, eraser

OR
chalk board, chalk, eraser

Message boards are a great way to communicate! Find a central place in your
home to place the message board. Family members can share information with
other family members throughout the course of a day or a week. Keep messages
on the board for the entire day or week.
Sample of a Message Board to prereaders (ages 4-6):
"Good morning, Drew! I'm looking forward to going on the field trip with you."
(Draw a picture that illustrates the field trip)
A four year old child might reply with a happy face and a few random letters of the
a!phabet.
*When parent and child have time, they can discuss what the picture means and
the adult can write words to go along with the picture. New messages are added
throughout the course of the day or week.
Sample of Message Board (ages 6 & up)
"Good morning, Drew! I'm looking forward to going on the field trip with you."
"Morning, Dad! We should have a blast at the Science Center."
"Mom, Dad and I had a fantastic time at the Science Center. We'll tell you all about
it at dinner."
"Looking forward to hearing about your day. I had a great day, too! Love you."
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Special Delivery
Ages 3 & up
Literacy Skills Enhanced: letter recognition, word recognition, decoding
skills
Materials Needed: paper and pencil

Kids love getting mail! This activity provides children with letters from their favorite
people- their parents.
Routine is very important to the success of this activity. Find a time of day that
lends itself well to having your child check the mailbox (if your mailbox is out on the
street then make a mailbox out of an old shoebox or use a small basket for an "in
box").
A meal time or right after school works well. You may need to remind your child
that she has mail the first week but after that she will probably remind you- especially if the mail carrier has taken the day off.
Write a Jetter to your child- this can be a simple one sentence statement. Place it in
an addressed envelop that you reuse each day. Put the 'mail' in the 'mailbox' for
the child to get. Read it with the younger child- pointing to each word as you read it.

Variations
*Put a letter in your child's lunchbox everyday- write it on the napkin.
*Email your child on a daily basis (or involve a relative and have them become a
daily 'mail carrier).
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Stamping Fun
Ages 4 & Up
Literacy Skills Enhanced: letter/sound relationship, letter/word recognition,
writing orientation (writes from left to right & top
to bottom)
Materials Needed:

alphabet stamps, stamp pad, paper

If you have the resources, stamping can be a fun-filled family activity.
Ages 4 to 5: Have your child use alphabet stamps to learn his ABC's or basic
words (e.g., his name or short two and three letter words).
Ages 5 & up: Use the alphabet stamps to practice spelling words or create a card
for someone .
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Telephone Talk
Ages 3 to 5
Literacy Skills Enhanced: language & vocabulary development

Materials Needed: play phones or imaginary ones

I

This activity only takes a little creativity. It can be played anywhere.
How to play:
Adult: Ring, ring, ring.

•

Child: Hello .
Adult: Hello. Is Mary available?
Child: This is Mary. How may I help you?
Adult: Hello, Mary. I am calling in regard to the new bicycle you ordered.
Child: Oh, yes. Is it ready to be delivered?
Adult: Yes, ma'am, it is. It should be delivered to your house in a day or two.
Child: Wonderful! Thank you for calling.
Adult: You're welcome. Good bye.
Child: Good bye.

•

The wonderful thing about this activity is that children love to act like grown-ups.
You may discover your child imitating you. Use a variety of words to increase vocabulary skills. This is a wonderful opportunity to model proper telephone procedures for your family .

•
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Grocery Time
Ages 4 to 7
Literacy Skills Enhanced: letter & word recognition, decoding skills

Materials Needed:

a house filled with groceries (or a bunch of empty food
containers, empty soap containers, etc.), empty
shopping bags.

j

At a very early age a child begins to recognize labels or symbols that have meaning
to him. Although he is not actually decoding the words, he is in the beginning
stages of reading.
Ask your child to get out his favorite cereal. Ask him what it is. He will most likely
tell you what cereal it is- he is learning to read.

•

How to play: Pretend you and your child are at a super market. One of you can
be the store clerk and the other can be the shopper. The shopper fills his bag with
groceries and takes them up to the clerk. As the clerk rings up the grocery items he
names each one.
Example of grocery check out (clerk pretends to be scanning each grocery item):
Clerk: Let's see what you are purchasing today. Oh, this chicken noodle soup is my
favorite. Sour dough bagels and cream cheese. Those two taste delicious together. Raspberry fruit snacks- my daughter just loves those.
The check out procedure can end in a nice math lesson when you tell your child
how much the groceries cost. Pretend to accept the money and provide the proper
change.
Take turns playing store clerk and shopper.
Extension: Whenever your child and you are out and about seek out symbols and
signs. Read the letters on the stop sign and tell him that those letters spell stop.
Find other signs and read them together. The reading possibilities are endless .

•

•
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The Thinking Game
Ages 4 & up
Literacy Skills Enhanced: letter/sound relationship, letter/word recognition,
language development, decoding skills
Materials Needed:

none

f

This game is a variation of 'I Spy'. It provides the younger child with the opportunity
to learn initial letter sounds while helping an older child learn letter blends and spellings of a variety of objects.

•

How to play (ages 4 - 6): The grown up begins by saying, "I'm thinking of something
that begins with the letter'_"'. A few more hints may be given at this time or as the
game progresses. Your child may need a reminder of what the beginning sound
sounds like- tell her and correct if needed.
Example:
Adult: I'm thinking of something that begins with the letter B. It grows on a tree.
Child: An apple!
Adult: An apple does grow on a tree but apple begins with an 'a' (make the short 'a'
sound). What is something that grows on a tree, it's yellow, and it begins with the
'b' sound (make the 'b' sound).
Child: A banana! 'B ... b ... banana'.
Adult: Yes! Banana begins with the letter 'b'.
Variation for older players: The grown up begins by saying, "I'm thinking of something that begins with the letter'_"'. You may give additional hints as needed.
Once your child has figured out what the object is you can tell her tell you what letter the word ends in or to spell the word (e.g., your child would tell you that banana
ends with the short 'a' sound and/or they would spell out b-a-n-a-n-a).

•

Switch roles as your child becomes a master of the game and then you be the
guesser.

•
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Marvelous Magazines
Ages 4 & up
Literacy Skills Enhanced: letter/word recognition, letter-sound relationship,
decoding skills

Materials needed:
I

magazines
children's scissors
glue stick
paper

There are a variety of ways to use this activity. Be creative with the ideas below
and have fun!

•

Alphabet Chart: Name a letter of the alphabet. Have your child look for that particular letter in an old magazine. When he has found it have him cut it out (younger
children may need some help). Glue the letter onto a piece of paper. Continue
searching, cutting, and pasting letters. When your child has finished he will have
created his own ABC chart.
Alphabet Book: Choose a letter to work with (you may want to work on only a couple of letters during the course of a week). Find that letter in a magazine, cut it out,
and glue it onto paper. Have your child cut out as many of the letter he can find.
Talk about the letter and the sound it makes. Find pictures in the magazine that begin with that letter. Cut out the pictures and glue them onto the letter page. Continue this activity until your child has created his very own ABC book.
Word Find: This activity is great for children just beginning to read as well as for
children who want to practice their spelling words. For younger children, write down
a word that they are learning (e.g., and, the, could, there, stop). Read the words
with him. Have him cut out the letters of the words from a magazine, form them into
the word, and glue them on paper. For older children, this is a great way to practice
'spelling' their spelling words.
Pen Pals: This is a wonderful activity for children ages 8 & up. Have your child
'write' a letter to a family member or a friend. Using an old magazine, cut out the
words (or letters to form a word) needed to compose a letter. Mail the letter or hand
deliver it.

•

•
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Hangman
Ages 5 1/2 & up
Literacy Skills Enhanced: decoding skills, letter recognition, vocabulary
development
Materials Needed: paper and pencil

f

This game has entertained people for many years. It's a great activity to play while
waiting at a restaurant or just for fun at home.

•

How to Play: The 'hanger' sets up her game by drawing a gallows (illustration 1).
Under the gallows she writes blank spaces- one space for each letter of the word
(illustration 2). Players take turns guessing letters. If a letter of the word is named
U1an that letter goes into the appropriate space. If a player guesses the wrong letter
or repeats a letter already said than a body part of a stick person is added onto the
gallows (illustration 3). The game continues until the word is spelled or the person
is hung.
A good idea for younger players is to have a list of words available (Appendix A is a
list of high frequency words). A menu or book can serve this purpose as well.
illustration 1

illustration 2

-- -- -- - - -- - - --

•

(r - e - a - d - i - n - g)

•
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Rhyme Time
Ages 4 & up
Literacy Skills Enhanced: language development, letter-sound relationship,
rhyme recognition, writing development
Materials Needed:

paper & pencil

!

Rhyming words are a terrific tool to teach your child about patterns of words (also
known as word families).

•

This activity can develop in difficulty as your child progresses in his reading and
writing skills. Prior to playing Rhyme Time teach your child what a rhyme is. Read
books with rhymes and casually point out rhymes. Talk to your child and tell him
what a rhyme is and give him some give him some examples (e.g., car and jar,
jump and bump, etc.).
How to play (ages 4 & 5)
One person begins by saying a word (car). The other person must come up with a
word that rhymes with it Oar). Take turns saying a new word and coming up with a
word to rhyme with it. This game can continue for as long a child interested.
Ages 5 & 6
Play Rhyme Time. Instead of naming only one word that rhymes with the initial
word name as many as possible (e.g., car: bar, far, jar, par, tar, war). As this level
of the game is mastered, make up simple rhymes (e.g., The car went far.).
Ages 6 & 7
Build upon the simple rhymes learned earlier (e.g., The car went far. It was traveling to see the czar when it got stuck in some tar.). Write down a list of rhyming
words for your child. Read them with your child and point out that rhyming words
tend to end with the same letters and same letter sounds. Have a contest to see
who can write the silliest rhyme. Keep the rhymes in a special folder or box.

•

Ages 7 & up
Continue writing rhymes with your child. Pull out rhymes your child and your had
written when you were both younger. Have fun adding onto old rhymes or adding
new rhymes to your Rhyme Time memory box.

•
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Memory Book
Ages 4 & up
Literacy Skills Enhanced: word recognition, penmanship, sentence
structure, writing orientation (writes from left to
right & top to bottom), sentence structure
(capitalization, punctuation, noun-verb phrases,
etc.), spelling, creative writing
Materials Needed: Acid free paper, acid free glue or photo tape, scissors,
acid free markers

Children adore looking at pictures of themselves as babies. Make the memories
last a lifetime by allowing your child to create their own memory book.
Crop pictures on paper with glue or photo tape (an older child may want to do this
independently). Make sure to leave blank pages for drawings or stories.

•

Ages 3 - 6: Have your child dictate a sentence or two about each picture. Write her
comments under the pictures. Ask your child if she would like to draw a picture or
write a story on one of the blank pages. If she chooses to write her own story make
sure to have her read it back to you so you can write it down on another piece of paper0to glue in the memory book (that way you both will remember what the story
· says). You may only get a couple of photos done at a time since younger children
tend to have short attention spans.
Ages 6 - 8: Your child may want to write her own captions under each photo. Encourage her to do so. This could be a great opportunity to have your six or seven
year old practice writing conventions. If she asks for help in spelling words by all
means help her. There may be some inventive spelling for certain words (e.g. because spelled becuz). Notice that your child may be applying some basic phonetic
sounds. If your child wants your help, you can help her sound out words as she
writes or have her dictate the captions to you while you jot them down on a separate
piece of paper. She can then copy the dictation to put in the memory book.
Ages 8 & up: Provide your child with artistic freedom. You can work on your own
memory book while your child is working on hers. Share your books with one another.
Add on to the memory book from time to time while enjoying previous memory book
memories.

•
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Shopping Fun
Ages 5 & up
Literacy Skills Enhanced: letter/word recognition, decoding skills, letter
formation
Materials Needed: notebook & pencil

I

Children have wonderful memories and they're usually pretty good at reminding
grown ups when they're out of something. Use this opportunity to have your child
help you write out your grocery list and help you shop.

•

Keep a grocery notebook. If you are a meal planner, allow your child to help write
dowr:i any groceries that you need to prepare the meals. If you run to the grocery
store on a need to have basis, have your child jot down grocery items needed .
Ages 5 - 7: Help your child write the grocery items needed or have him copy off of a
recipe, old label, or newspaper add. When you are shopping, allow him to read and
mark off items as they are placed into the shopping cart.
Ages 7 & up: Keep the grocery notebook handy and have family members add to
the shopping list on a regular basis. Let your child read the list while you are shopping, marking off items, and finding items on the shelf.
The greatest benefit from this activity is that it keeps your child busy. He will be so
busy helping with the shopping that your trip to the store will be enjoyable!

•

•
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Family Journal
Ages 2 & up
Literacy Skills Enhanced: word recognition, penmanship, sentence
structure, writing orientation (writes from left to
right & top to bottom), sentence structure
(capitalization, punctuation, noun-verb phrases,
etc.), spelling, creative writing
Materials Needed: paper/journal, pencil or pen

I

A journal is a great way to remember a family outing, a special day, or something a
family member did that you want to remember forever. Another wonderful aspect of
the family journal is that it keeps a record of how much your child's writing skills improve throughout the years.

•

Ages 2 to 4: This is a time for parents or older family members to record events.
Beware of your toddler or preschooler exploring the writing process on every page
of the journal- sit with her as she 'writes' her entry. When she is done you may
write the interpretation under the entry or on the following page.
Ages 5 & up: As your child's writing skills improve- so will her independence in adding'to the journal. Remember that a journal is not a story that needs to be edited or
corrected- it is a casual writing experience and it is okay for there to be unconventional spellings and incomplete sentences. If your child asks for help in spelling a
word by all means help her, you should also encourage independence.

Remember to sit down as a family periodically and read through past entries. This
can make for an entertaining family night.
Variation: Have each member keep their own private journal in addition to the family journal.

•

•
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Kitchen Creations
Ages 3 & up
Literacy Skills Enhanced: word identification, decoding skills, following
directions
Materials Needed: varies with each recipe

''

The kitchen is a fantastic place for parent and child to mix up all sorts creations. It is
also a literacy experience waiting to happen. Your child can see first hand how reading and following directions can have rewarding results. Just roll your sleeves up and
prepare to get messy!

•

•
•
•
•
•
•

Choose a recipe (appendix B has a few suggestions)
Read through the directions with your child
Have your child help you gather necessary ingredients and measuring tools
Wash hands and begin adding ingredients
Refer back to the recipe after each ingredient has been added to model to your
child the reading process
Let your child take an active part in measuring and mixing everything together

Enjoy the fruits of your labor!

Variation: As your child gets older, have him double a recipe or cut a recipe in half.
He may even want to create a recipe himself!

•

•
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Eat Your ABC's
Ages 3 to 6
Literacy Skills Enhanced: letter recognition, letter/sound relationship, letter
formation, word recognition, decoding skills
Materials Needed:

letter snacks- pretzels, cookies, cereal, fruit snacks,
etc., paper & pencil

/

You can surprise your child by telling her to play with her food before she eats it.
With more and more alphabet snacks in the supermarkets (pretzels, cookies, cereal, fruit snacks, and noodles) your child can eat what they spell.

•

Suggestions (have your child 'write' the word with their food letters then write the
word on paper):
•
•
•
•
•
•
•

Practice the ABC's
Spelling names of family members
Blending letters: th, ch, sh, er, etc.
Common endings on words: -ed and -ing
Word families (or rhyming words): bat, cat, hat, fat, etc.
Practice spelling words
'Writing' opposites

The possibilities are endless! You might be amazed by some of the things your
child comes up with!

•

•
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Wheel of Spelling
Ages 6 & Up
Literacy Skills Enhanced: word recognition, decoding skills, vocabulary
development
Materials Needed:

paper & pencil

I
This is a fun game to play- it's a spin off of Wheel of Fortune.

•

How to play- 2 players: Each player chooses a phrase. On a piece of paper write a
square for each letter in the phrase leaving a space between words. The youngest
player goes first. Have him guess a letter. If a letter or letters from the phrase are
guessed, record them in the appropriate square(s). The player continues guessing
letters until he guesses incorrectly, and then it's the next player's turn. A player may
take a guess at reading the phrase when it's their turn. An incorrect guess of the
phrase will cost the player his turn. The first person to solve the phrase first is declared the winner.
How to play- more than 2 players: The main difference in playing with more than 2
players is that only one person chooses a phrase and the other players take turns
guessing. The winner is determined by the first person to solve the phrase.
*Optional: Prior to the start of the game players may decide that one hint is to be
given about their phrase (e.g., riddle, common saying, famous person, etc.).
Example of game format:
(The phrase is 'little baby buggy bumpers. The hint would be: tongue
twister.

DDDDD~
~D~D ~DODD
~DDDDDD
•

letters not in
phrase

0
H
J

•
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Matching Game
Ages 4 to 7
Literacy Skills Enhanced: letter/sound relationship, letter/word recognition,
decoding skills
Materials Needed: cards from Appendix C and/or other letter/word matching cards

/
The Matching Game will help your child learn letters while improving concentration
skills.

•

Cut out the cards on Appendix C. There are different 3 different levels of play:
Level 1 is alphabet matching
Level 2 is word matching
Level 3 is sentence matching .
The object of the game is to pair up the cards. This is a game that can be played
independently or with others.
Shuffle the cards and place them face down. Flip two cards over at a time. If the
cards match (e.g., the letter 'A' matches with alligator) it is a pair. If the cards do
not match (e.g., the letter 'A' does not match baby) carefully replace them face
down from where they were picked up from.
If you are playing with more than one player: A person continues flipping two cards
over until they do not make a pair. If a pair is not drawn then it is the next players
turn. The person with the most pairs wins .

•

•
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No Peek Letters
Ages 5 & up
Literacy Skills Enhanced: letter/sound relationship, letter recognition

Materials Needed: letter shapes, cloth bag

I
i

t:

These tactile activities are fun and educational.
Hand Tracing: Gently hold the hand of your child. Trace the shape of a letter and
have him guess which letter it is. If he can't get it after the second tracing, let him
watch you trace it. Provide him with clues about the letter. For instance you can
make the sound that the letter makes while you are tracing it or tell your child something that begins with that letter. Take turns tracing letters on each others hands .

•

Tickle Tracing: For the youngster who loves his back 'tickled' or scratched, this is a
fun variation. Trace the letter on your child's back and have him guess what letter it
is. You can provide clues if he is having difficulties guessing the letter. You can also
'draw' a simple picture on the back (rubbing the back erases the picture). Have your
child guess what the picture is and then have him tell you what the first letter of the
picture is. An example of this might be to make a simple house. Once your child has
determined it to be a house, have him tell you the first letter sound.
Letters In A Bag: This activity requires plastic letter or other cut out letter shapes.
Prior to putting the letters in a bag, have your child feel each letter its unique shape.
Once he can name a few letters by closing his eyes and feeling them, put all the letters into a bag. Have your child feel one letter at a time and name the letter prior to
taking the letter out of the bag. If the child guesses wrong, have him feel the letter
again and say the correct letter name. Have your child put the letters in alphabetical
order once he has named all of the letters.
Air Writing: Have your child trace a letter in the air and have you guess the letter.

•

Variations for older children: Instead of tracing letters on Hand Tracing or Tickle
Tracing have your child spell words.
For Letters In A Bag you can have your child come up with something that begins
with the letter he has chosen from the bag and then spell that word.
Air Writing can become more of a challenge if you string letters together to form
words.
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Dressing Up
Ages 3 to 6
Literacy Skills Enhanced: letter/sound relationship, following directions,
vocabulary development
Materials Needed: clothing

This is a great activity when you are not trying to rush out the door but is definitely fun
when you've got a little extra time when getting dressed.
Have your child get dressed by giving her clues as to which piece of clothing to put
on first. The idea is simple but the activity is fun for the child involved.
Example:
"Put on something that begins with the letter 'U'." Make the short 'U' sound.
Child puts on underwear.
"Now find something that begins with a 'P' ." Make the 'P' sound.
Child gets out pajamas.
If you are dressing for bed, this would be great! If you are dressing for day you might
want to give the hint: "Something that begins with 'P' that we wear during the day."
Child puts on pants.
For an older child: You can begin to spell out the words of the clothing or even get
more descriptive in your request. For example you could tell your child, "Put on
something that begins with a 'SH' and is R-E-D." You would make the 'SH' sound
and then spell out the letters in red.
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Story Snuggle
Ages Infancy & up
Literacy Skills Enhanced: promotes positive attitude toward reading, print
becomes meaningful and purposeful, vocabulary
development, word recognition
Materials Needed: books and a comfortable place to snuggle
(Appendix D has some story suggestions)

The key to getting a child interested in reading is to read to him. Let him see you
read. A child who sees his parent(s) reading will most likely imitate them and read.
A child can be read to from an early age- as soon as he is able to sit propped up in
a caretakers lap. For an infant, cloth or plastic books work wonderfully because the
book can literally be devoured. When the child teethes on the book, it won't hurt
the book or the child. Hard cardboard books are wonderful for the toddler on the
go. Most preschoolers are ready for traditional books and should be taught how to
hold a book and handle it with care.
Rhyming books such as Mother Goose Nursery Rhymes and Dr. Seuss or alphabet
books are wonderful books to use when reading to your child. A three or four year
old can sit and listen to a story for at least five minutes while a six year old should
be able to listen to a story for at least fifteen minutes.
Routine is crucial in the success of Story Snuggle. Find a time during the course of
the day to read to your child and stick with it. For younger children right before a
nap is a perfect time to wind down and snuggle up with a story. Right before bed
time is a great opportunity for children of any age. A child who can read independently will still enjoy snuggling and reading with a parent. Choose a story that is high
interest and challenging to read.
*Your local library or child's school librarian has a list of high interest books for every
age. They are generally more than willing to help.

Keys to Success with Story Snuggle:
• Start when your child is an infant
• Set a routine and stick with it
• Choose books that are high interest and that will increase their vocabulary
• Make story time a loving time- snuggle up and get cozy
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Story Glory
Ages 4 & Up
Literacy Skills Enhanced: word recognition, penmanship, sentence
structure, writing orientation (writes from left to
right & top to bottom), sentence structure
(capitalization, punctuation, noun-verb phrases,
etc.), spelling, creative writing
Materials Needed: paper, pencil, crayons (computer or typewriter- optional)

Children are wonderful story tellers! Their imagination, like their energy, seems
endless. You can use your child's imagination to create a wonderful collection of
keepsake stories.
Ages 4 to 6: Sit down with your child at a computer, typewriter, or at a table with
paper and pencil. Ask her to tell you a story. It can be about an animal, a person,
an adventure, anything she wants. Write down the story as she tells it to you. Ask
questions only to clarify the meaning of what she says. When she has finished telling you the story go back and read it from the top. Ask her if there is anything else
she would like to add about the story (you can ask specific questions- e.g., "How did
the kitten get down from the tree?"). Make sure that your child sees you writing the
story. If you are using a typewriter or handwriting the story, you may need to rewrite
the story after your child is done editing it. Make sure to have her give the story a
title and write down your child's name as the author. If she wants to illustrate the
book make sure to give her an illustrators title along with her author title.
Ages to 8: As children get older they can take more ownership of their stories.
Have your six, seven, or eight year old make a first draft or sloppy copy of her story.
Ask her if she wants you to edit the story for her or if she would like to do it. This is
always a good time to go over some basic writing techniques (e.g., starting sentences with a capital, ending in a punctuation mark, sounding out basic words).
Ages 8 & up: Let your child's creative juices flow! Your child should be able to write
a story independently. There may be spelling and other grammatical errors but
don't correct them unless you have been asked. Have your young author keep her
stories in a special keepsake box. She can go back from time to time, reread her
old
stories, and maybe even add to them!
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Pen Pals
Ages 5 & Up
Literacy Skills Enhanced: word recognition, penmanship, sentence
structure, writing orientation (writes from left to
right & top to bottom), sentence structure
(capitalization, punctuation, noun-verb phrases,
etc.), spelling, creative writing
Materials Needed:

paper, pencil, envelope, stamp (optional- email)

The best way to improve writing skills is to write. Having one or two people to write to
helps to make writing meaningful not to mention fun.

(

Ages 3 to 6: Help your child choose a pen pal (e.g., grandparents, aunts, uncles,
long distance friends). For a younger child, allow her the freedom to 'write' her letter
and then have her read the letter to you. Jot down what she has written and place it
with her letter. Your child might want to dictate the letter to you. This is fine as she is
able to see the process of writing. Make sure you have her draw a picture and sign
her name. As your child gains more confidence in writing to her pen pal let her take
over more of the writing responsibilities. One example of her becoming a more independent writer is for her to rewrite the letter in her own handwriting after she has dictated it to you.
Ages 6 & up: Once your child has chosen a pen pal, go over what a friendly letter
should look like (illustrated below). A younger child may need assistance writing the
letter at first (it won't take long for her to get the hang of it). Encourage your child to
respond her pen pal letters as soon as she receives one that way the enthusiasm of
receiving the letter in the mail is still there.
January 1, 2000
greeting

Dear Grandma,
How are you doing? I am having fun in
school. We are learning about space. Did
you know that the sun is a star?

closing

I love you,

signature

Dexter

p.s.

date

P.S. Tell Grandpa I love him, too.

body of the letter
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Silent Spelling
Ages 6 & Up
Literacy Skills Enhanced: phonemic awareness (phonics), word recognition

Materials Needed: Soft cushy ball, word list or spelling list, watch- either
digital or with a second hand

This activity allows your child to practice eye-hand coordination while learning to
spell new words.
The object of Silent Spell is to spell a word correctly when caught holding the ball.
The game works best when played with three or more people (if played with only
two people the players will need to take turns 'testing' one another).
How to play:
• Players pass a ball to one another.
• One person acts as 'judge'. The judge keeps track on a watch and determines
at various intervals when to say stop (e.g., the judge says stop every ten seconds). The judge is also the person to give a word to spell.
• The player holding the ball when the judge says stop has to spell the word the
judge gives them. If the word is spelled correctly, they earn a point. If the word
is spelled incorrectly the judge provides the correct spelling and the game
continues.
• The player to reach ten points is the winner.
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Appendix A

High Frequency Word List*
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31
32
33
34
35
36
37
38
39
40

a
of
and
the
in
to
is
that
you
I
was
it
he
on
are
with
for
from
have
this
at
be
if
one
will
up
look
go
no
or
out
like
them
could
would
his
her
she
him
they

41
42
43
44
45
46
47
48
49
50
51
52
53
54
55
56
57
58
59
60
61
62
63
64
65
66
67
68
69
70
71
72
73
74
75
76
77
78
79
80

about
other
had
part
their
how
do
more
made
come
did
get
down
now
which
when
we
were
these
then
than
many
enter
once
as
said
my
way
there
by
but
not
use
so
may
day
word
what
an
all

*Based on Dolch and Fry Word Lists

81 see
82 each
83 some
84 has
85 your
86 its
87 can
88 two
89 into
90 make
91 time
92 long
93 first
94 find
95 who
96 call
97 been
98 number
99 write
100 find
101 over
102 great
103set
104say
105put
106try
107kind
108new
1091ittle
110much
111such
1121etter
1131and
114name
1151ive
116sound
1171ine
118came
119home
120answer

121
122
123
124
125
126
127
128
129
130
131
132
133
134
135
136
137
138
139
140
141
142
143
144
145
146
147
148
149
150
151
152
153
154
155
156
157
158
159
160

where
want
must
off
away
found
still
also
around
good
thing
after
too
does
take
know
give
very
through
any
same
another
even
because
need
again
should
only
just
right
well
here
ask
house
learn
me
our
think
before
follow

161
162
163
164
165
166
167
168
169
170
171
172
173
174
175
176
177
178
179
180
181
182
183
184
·185
186
187
188
189
190
191
192
193
194
195
196
197
198
199
200

end
big
turn
went
move
hand
play
page
help
tell
why
read
us
picture
mother
work
place
back
sentence
mean
old
man
boy
show
form
large
men
spell
animal
point
study
people
year
most
small
different
change
air
world
exit
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Appendix B

Recipes
preheat oven to 350 °

Chocolate Chip Cookies
Sift together with a fork:
2 1/2 c. flour
1 tsp. salt
1 tsp. baking soda

Cream
1/2 c.
1/2 c.
3/4 c.
3/4 c.
2
1 tsp.

together with a mixer:
butter- softened
butter flavored shortening
granulated sugar
brown sugar
eggs
vanilla

Mix (by hand) both sifted and creamed ingredients. Stir in 16 ounce bag of chocolate
chips. Drop by teaspoonfuls onto cookie sheet. Bake 8-10 minutes.

Play-doh
Sift together:
2 c.
flour
1c.
salt
2 TB. cream of tartar
Gradually mix with beater:
2c.
water
3 TB. cooking oil
food coloring- to desired color
sifted ingredients
Cover with plastic wrap and microwave for 2 minutes. Remove from microwave and
mix play-doh. Repeat this process one or two more times. Knead into a ball and
store in an air tight container when cooled.

so
Appendix C

Alphabet Matching Cards

Aa

Bb

Cc

Dd

Ee

Ff

Please note: Images on pages 50-91 were redacted due to copyright concerns.

Appendix C

Alphabet Matching Cards- continued
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52

Appendix C

Alphabet Matching Cards- continued

Gg

Hh

Ii

Jj

Kk

LI

Appendix C

Alphabet Matching Cards- continued

53

54

Appendix C

Alphabet Matching Cards- continued

Mm

Nn

Oo

Pp
Rr

Appendix C

Alphabet Matching Cards- continued
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56

Appendix C

Alphabet Matching Cards- continued

Ss

Tt

Uu

Vv

w

Xx

Appendix C

Alphabet Matching Cards- continued

57

58

Appendix C

Alphabet Matching Cards- continued

Yy

Zz

Appendix C

Alphabet Matching Cards- continued
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60

Appendix C

Word Matching Cards

ant
bell
bat

apple
I

book
cat

AppendixC

Word Matching Cards- continued

(

61

62

Appendix C

Word Matching Cards- continued

cake

cow

. dog

desk

dime

egg

AppendixC

Word Matching Cards- continued
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64

Appendix C

Word Matching Cards- continued

ear

flag

frog

fish

. glass

gate

Appendix C

Word Matching Cards- continued

65

66

Appendix C

Word Matching Cards- continued

goat

hat

·hook horse
ice

igloo

Appendix C

Word Matching Cards- continued

67

68

Appendix C

Word Matching Cards- continued

jar

jacks

king

key

kite

lamp

Appendix C

Word Matching Cards- continued

(

69

70

Appendix C

Word Matching Cards- continued

ladder mouse

. milk moon
nest

nose

Appenc;iix C

Word Matching Cards- continued

71

72

Appendix C

Word Matching Cards- continued

nuts

owl

orange

•

pig

pizza pillow
(

Appendix C

Word Matching Cards- continued

73

74

Appendix C

Word Matching Cards- continued

queen

quilt

rabbit rake
•

ring
{

•

SIX

AppendixC

Word Matching Cards- continued

75

76

Appendix C

Word Matching Cards- continued

snake socks
tooth

tent

tire

tree

AppendixC

Word Matching Cards- continued

77

78

Appendix C

Word Matching Cards- continued

umbrella unicorn

volcano vase

vest

web

AppendixC

Word Matching Cards- continued

79

80

Appendix C

Word Matching Cards- continued

watch wagon
·x-ray

xylophone

yawn

yarn

Appendix C

Word Matching Cards- continued

81

82

Appendix C

Word Matching Cards- continued

•

zero zipper

Appendix C

Word Matching Cards- continued

,.-----
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84

Appendix C

Sentence Matching Cards

The ant ate an
apple.

A big bird flew over
a bus.

The cowboy will
lasso the cow.

Two ducks swam
on the pond.

Look! Three
elephants jumping
rope.

The firefighter slid
down the fire pole.

Appendix C

Sentence Matching Cards- continued
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Appendix C

Sentence Matching Cards- continued

The goat ran fast.

The bees flew
around the hive.

An island is land
completely
surrounded by
water.

The jack-in-the-box
sprang out of his
box.

The kangaroo flew
her kite.

The lion slept all
day long.

•

•

•

AppendixC

Sentence Matching Cards- continued
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88

•

AppendixC

Sentence Matching Cards- continued

The monkey
played at the zoo.
I
, k.

e

•

Three baby birds
chirped in their
nest.

An octopus juggled
three oranges.

Pork the pig wrote
a letter to his
penpal.

A girl made a quilt
soft enough for a
queen.

The speeding
racecar won the
race .

•

•

•

AppendixC

Sentence Matching Cards- continued
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90

•

AppendixC

Sentence Matching Cards- continued

Sammy Seal ate a
sardine sandwich.

Two turtles talk
under a tall tree.

/

e · A volcano erupted
in the United
·. States of America.

Xavier played the
xylophone while
getting an x-ray.

•

Willy Whale swam
joyfully in the
water.

Yakkity Yak and
Zane Zebra are
best of friends .

•

•

•

AppendixC

Sentence Matching Cards- continued
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Appendix D
Suggested Story List
There are so many wonderful books to choose from that it can be hard to know
where to start. Here are a few books that come recommended by specialists such as
Jim Trelese, E.D. Hirsch, and my two sons.

Toddler to Kindergarten
Green Eggs and Ham by Dr. Seuss
Cat and the Hat by Dr. Seuss
Mother Goose Nursery Rhymes
Pat the Bunny by Dorothy Kunhardt
Peter Spier's Rain byPeter Spier
Goodnight Moon by Margaret Wise Brown
Guess How Much I Love You by Sam McBratney
How to be a Practically Perfect Pig by Nick Ward
Saturday Night ai the Dinosaur Stomp by Carol Diggory Shields
Ms. Spider's Tea Party by David Kirk
Playing by Helen Oxenbury
Flower Garden by Eve Bunting
The Princess and the Potty by Wendy Cheyette Lewison
I Don't Want to go to Bed by Julie Sykes & Tim Warnes
I Can- Can You? by Peggy Parish
Into the Sea by Brenda Guiberson
Sylvester and the Magic Pebble by William Steig
A Funny Man by Patricia Jensen
Somebody and the Three Biairs by Marilyn Tohlhurst
Hey, Little Aunt by Phillip & Hannah House
Snuffy by Dick Bruna
If You Give A Mouse A Cookie by Laura Numeroff
Goldilocks and the Three Bears retold and illustrated by James Marshall
How Many Spots Does a Leopard Have? and Other Tales by Julius Lester
The Children's Aesop retold by Stephanie Calmenson
The Napping House by Audrey Wood
Clifford by Norman Bridwell
Amelia Bedilia by Peggy Paris
Way Out In the Desert by T.J. Marsh & Jennifer Ward
The Gingerbread Boy retold by Paul Galdone
The Three Little Pigs retold by Paul Galdone
Curious George by H. A. Rey
The Wheels on the Bus by Maryann Kovalski
Frederick by Leo Lionni
Brown Bear, Brown Bear, What Do You See by Bill Martin Jr.
Harry the Dirty Dog by Gene Zion
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Appendix 0- Suggested Story List continued
Toddler to Kindergarten- continued
The Very Hungry Catapillar by Eric Carle
Do You Want to Be My Friend by Eric Carle
The Snowman by Raymond Briggs
Each Peach Pear Plum by Janet Ahlberg
Little Critter by Mercer Mayer
·
Dinosaur Roar by Paul Strickland
Mr. Little's Noisy Train by Richard Fowler
There Was an Old Lady Who Swallowed a Fly by Simms Taback
Animalia by Graham Base
Zin! Zin! Zin! A Violin by Lloyd Moss
The Complete Adventures of Peter Rabbit by Beatrix Potter
Corduroy by Don Freeman
Nimby by Jasper Tomkins
Commotion in the Ocean by Giles Andreae
Grades 1 • 3
Charolettes Web by E.B. White
The Magic Treehouse by Mary Pope Osborne
The Berenstain Bears by Jan & Stan Berenstain
Media Pollito retold by Virginia Haviland
Paperbag Princess by Robert Munsch
Junie B. Jones by Barbara Park
Morris Goes to School by B. Wiseman
Little House on the Prairie by Laura Ingalls Wilder
Henry Huggins by Beverly Cleary
Boxcar Children by Gertrude Chandler Warner
Chocolate Fever by Robert K. Smith
How to Eat Fried Worms by Thomas Rockwell
Thomas' Snowsuit by Robert Munsch
Grimms Brothers Fairy Tales
Newfangled Fairy Tales by Bruce Lansky
Miles of Smiles by Bruce Lansky
Velveteen Rabbit by Margery Williams
Stellaluna by Janell Cannon
Lily's Purple Plastic Purse by Kevin Henkes
Alexander And The Terrible, Horrible, No Good, Very Bad Day by Judith Viorst
The Pied Piper of Hamlin retold by Barbara Bartos-Hoppner
The Giving Tree by Shel Silverstein
Where the Sidewalk Ends by Shel Silverstein
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Appendix 0- Suggested Story List continued
Grades 3 & up
Old Yeller by Fred Gipson
A Wrinkle in Time by Madeline L'Engle
The Hundred Dresses by Eleanor Estes
Harry Potter and the Sorcer's Stone by J.K. Rowling
My Side of The Mountain by Jean George
Caddie Woodlawn by Carol Ryrie Brink
The Egypt Game by Zilpha Keatley Snyder
The Cricket in Times Square by George Selden
The Incredible Journey by Shelia Bumford
Well Wished by Franny Billingsley
Little Women by Louisa May Alcott
Secret Garden by Frances Hodgson Burnett
Incident at Hawk's Hill by Allan W. Eckert
The Man Who Sang the Sillies by John Ciardi
Mr. Popper's Penguins by Richard & Florence Atwater
Charlie and the Chocolate Factory by Ronald Dahl
The Secret Garden by Frances Hodgson Burnett
Poems for Youth by Emily Dickinson
The Middle Moffat by Eleanor Estes
The Iliad & The Odyssey by Homer
A Treasury of Doctor Dolittle by Hugh Lofting
King Arthur by Malory Thomas
Peter Pan by J.M. Barrie
The Borrowers by Mary Norton
Where the Red Fern Grows by Wilson Rawls
The Wizard of Oz by Frank L. Baum
Half Magic by Edward Eager
Riding Freedom by Pam Munoz Ryan
Treasure Island by Robert L. Stevenson

INDEX OF ACTIVITIES

Shaving Cream Fun (ages 3-7) ....................................................................7
Treasure Hunt (ages 4 & up) ........................................................................8
Message Board (ages 4 & up) .................................................................... 9
Special Delivery (ages 3 & up) ..................................................................... 1O
Stamping Fun (ages 4 & up) ........................................................................ 11
Telephone Talk (ages 3-5) ........................................................................... 12
Grocery Time (ages 4-7) .............................................................................. 13
The Thinking Game (ages 4 & up) .............................................................. 14
Marvelous Magazines (ages 4 & up).......................................................... 15
Hangman (ages 5 1/2 & up) ......................................................................... 16
Rhyme Time (ages 4 & up) .......................................................................... 17
Memory Book (ages 4 & up) ........................................................................ 18
Shopping Fun (ages 5 & up) ........................................................................ 19
Family Journal (ages 2 & up) ....................................................................... 20
Kitchen Creations (ages 3 & up) ................................................................. 21
Eat Your ABC's (ages 3-6) .......................................................................... 22
Wheel of Spelling (ages 6 & up) ................................................................. 23
Matching Game (ages 4-7) ......................................................................... 24
No Peek Letters (ages 5 & up) ................................................................... 25
Dressing Up (ages 3-6) ............................................................................... 26
Story Snuggle (ages Infancy & up) .............................................................. 27
Story Glory (ages 4 & up) ............................................................................ 28
Pen Pals (ages 5 & up) ............................................................................... 29
Silent Spelling (ages 6 & up)...................................................................... 30
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ChapterV

Conclusion

Children learn by doing. They learn to ride a bike by bicycling, they learn to
swim by swimming, they learn to write by writing, and they learn to read by reading
(e.g., by being read to). Parents are responsible for providing children with these
learning opportunities. Parents are their children's first and most influential teacher.
If parents do not read and write or if they do not value the importance of reading
and writing their children's literacy development will be affected. If children have
had minimal interaction with reading and writing in their formative years they will lag
behind others who benefited from frequent exposure to reading and writing.

Recommendation
Most importantly, parents and caregivers must be educated on the
importance of literacy development and ways they can encourage this in children. It
is the author's bias that by providing parents with information on literacy
development prior to the birth of their children would prove useful and would be an
excellent first step in parenting. Also important would be the early provision of
simple, informative handouts provided by obstetricians and pediatricians on the
stages of literacy development and simple to promote it. In educating parents and
caregivers the children reap the rewards.
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